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The Principles






Effective Learning:
where learning is effective, students …











Effective teaching:
where teaching is effective, teachers …


















The School will seek to ensure that these principles are embedded in the practice of the
school by:








SLT Focus Weeks






Teacher Talk Group – ITT, NQT, RQT and open to all other staff:



The policy will be reviewed annually by:

Appendix 1: Aspects of the appraisal paperwork used to highlight teaching expectations

Teachers’ Standards

1.

Set high expectations which inspire, motivate and challenge pupils




2.

Promote good progress and outcomes by pupils






3.

Demonstrate good subject and curriculum knowledge






4.






Plan and teach well structured lessons



Summary of self assessment

Teachers’ Standards
5.

Adapt teaching to respond to the strengths and needs of all pupils







6.

Make accurate and productive use of assessment





7.

Manage behaviour effectively to ensure a good and safe learning environment






8.






Fulfil wider professional responsibilities



Summary of self assessment

Date:

Class:

Reviewer:

Reviewee:
Satisfactory

(ie Standard met)

The extent of pupils’ learning and progress




Pupils’ behaviour




The quality of teaching





The use of assessment to support learning





Observer comments

Teacher comments

Further
development

Appendix 2 – Watch a Colleague scheme to encourage peer visits/observations

Appendix 3 – SLT Focus Week observation proformas

Appendix 4 – example of anonymised Teacher Talk minutes:

Teacher Talk Meeting 4 Minutes – 12-11-18
Use and impact of retrieval practice:
XXX:
Explained how he has used simple tweaks to his practice – e.g. when
students feedback from activities they are not allowed to look at their work. This forces them to
retrieve info and allows self-regulation. Can be used to differentiate learning as lower ability
students could be allowed to look at work.
XXX:
Has been using RP with all year groups. Differentiated question quizzes with ‘red’ questions that
are the hardest. Has found that the most able enjoy tackling these questions.
XXX:
Using RP with Y11 on different levels. 1) Looking at poor paragraphs and stylistic writing mistakes
and getting pupils to correct at KS4. 2) Surface knowledge quizzes 3) Definitions of key
terminology with KS3 groups.
XXX:
Students are not allowed to look at work when they feed back to questions. Hass also been
making ‘deliberate mistakes’ in his instruction and exposition to see whether pupils pick up on
this. MAS pleased that he has seen a number of his exam pupils using RP as a means of revision.
XXX:
Using RP in starter activities including using lots of the ideas discussed in the first session. Has
also been differentiating starter quizzes at GCSE and found that pupils enjoy tackling the harder
questions.
XXX:
Investigating how RP can be used to test higher order thinking skills which are harder in Bloom’s
taxonomy. Can RP be used to scaffold thinking in a metacognitive way before that scaffolding is
taken away? One criticism of RP is that it is better suited to surface knowledge and lower order
thinking.
XXX:
Using bullet point notes with students to sum up chapters and then giving quizzes to test how well
they remember them.
XXX:
Using simple images of a process that was taught in the previous lesson. Asking students to
retrieve as much as they can from those images.
XXX:
Using key words to activate prior knowledge of pupils. Quizzes used to test previous memory and
recall.
XXX:
Not formalised in lesson yet but using RP to ask questions about previous learning on Antarctic
and Glaciation

