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The Principles

The School aims to instil a love of learning that will last a lifetime.

We recognise both the extensive learning that takes place in the classroom and the opportunities
for learning that are offered by extra-curricular activities.

A good learning environment is created when students:
= participate actively in the lesson
= enjoy the lesson and are motivated by its content
» interact well with both the teacher and the other students
= develop confidence in their abilities

This policy details ways in which the School aims to create such a learning environment.
Effective Learning:

where learning is effective, students ...

= take an active interest in their studies and show a positive attitude to their studies
through a high level of concentration

= participate in lessons and contribute positively to the class

= work independently or collaboratively as appropriate and encourage others through
thoughtful behaviour

= take responsibility for their own learning and, increasingly as they move up the
school, undertake independent research

* meet deadlines

= care about the presentation of their work

= communicate their ideas to others, offering comment and explanation

» acquire knowledge, develop understanding, practice skills and apply them in
unfamiliar contexts, making connections with other work and subjects

= demonstrate, in assessments and tests, that they are performing at least as well as can
be expected, including through self assessment

= feel that they are being valued by their teachers and that their personal achievements
and progress are being recognised

= Are self reflective in recognising their own STAR targets and how to make progress
towards them

Effective teaching:

where teaching is effective, teachers ...

»= Show enthusiasm and passion for the subject they are teaching

= Make their lessons purposeful through carefully planned, well structured and
properly paced lessons in order to inspire learning

= Allow for spontaneity and useful digression from their planned lesson

= Have expectations that are high for all and appropriate for individuals in order that
progress can be made by classes and students

= Make the aims and objectives clear

» Ensure that all pupils are familiar with the demands of the course (the big picture)
and are involved in each lesson

= Show innovation, imagination and creativity in preparing teaching materials

= Use a variety of teaching styles to take account of individual learners’ needs

= Recognise the importance of developing reading, writing, communication and
mathematics (RWCM) skills in task setting

= Make appropriate use of ICT to enhance learning



Create a safe and positive learning environment which allows both silent individual
work and group discussion

Uphold fairness and show consistency in the use of discipline

Set and mark homework regularly, annotating work with written comments, including
targets for improvement and recognising the principles of AfL

Follow up the non completion of work

Keep up to date and accurate records in mark books and submit attainment grades
for reports in line with published deadlines

Record STAR targets grades at the beginning of each year and make use of these in
achievement tracking with students and for informing communication with parents
with the aim of developing strategies for sustained improvement

Develop positive and productive working relationships with students, recognising and
praising their achievements where appropriate

The School will seek to ensure that these principles are embedded in the practice of the

school by:
= Publicising aspects of the policy to pupils through assemblies and on notice boards
» Using the policy as the basis for an Induction session with all new staff
» Highlighting key features (as appropriate) in the annual School Development Plan

Incorporating key features (as appropriate) in the lesson observation pro-forma used
in the Appraisal Cycle (see Appendix 1).

Observation of staff through the SLT Focus Weeks (see below).

Teacher Talk meetings every two weeks (see below).

Promoting peer review and visits through the Watch a Colleague scheme every term
(see Appendix 2).

Using as an agenda item for discussion in Curriculum Group meetings

SLT Focus Weeks

SLT select a focus to frame a whole school enquiry into lesson observations. Potential foci
include; behaviour for learning in KS3, Pupil Premium progress in KS4 etc.

SLT decide which staff to observe and the time required to investigate the focus- this will
determine the length of the focus.

Staff are given one week’s notice of the observations. Lesson observations last the whole
lesson (which allows for a more in depth discussion of T+L). Whilst the focus is important,
it cannot be the only element of a lesson that is observed. Underpinning this are the well-
established criteria of; Learning and progress, Teaching, Behaviour, Assessment to
support learning.

Feedback takes two forms: a ‘hot debrief’ on the same day to ease staff anxiety, then more
detailed feedback within 48 hours which includes written feedback (see Appendix 3).
SLT meet at the end of the focus period to review findings.

Teacher Talk Group - ITT, NQT, RQT and open to all other staff:

This is a working party of teachers formed of colleagues who are newer to the
profession (ITT, NQT and RQTs) as well as being open to more experienced staff. It
meets every fortnight at lunchtime.

The focus and purpose of this group is to help colleagues develop their classroom craft
by discussing areas of pedagogical interest and educational research. Topics so far have
covered retrieval practice, metacognition and behaviour for learning.

An emphasis is on giving staff practical strategies to take away and use in the classroom.
See appendix 4 for one example of this.

The policy will be reviewed annually by:
The SLT
The LGB
Curriculum group made up of Heads of Department



Appendix 1: Aspects of the appraisal paperwork used to highlight teaching expectations

(a) Teachers’ Standards Self Assessment Appraisal Pro Forma

Teachers’ Standards

Summary of self assessment
Please indicate from where evidence might be drawn. There is no need to write out
anything at length. In most cases a few words will suffice (Mark Book / Planner/
Review of Results / Student questionnaire feedback etc)

1.

Set high expectations which inspire, motivate and challenge pupils

e establish a safe and stimulating environment for pupils, rooted in mutual respect

e set goals that stretch and challenge pupils of all background, abilities and
dispositions

e demonstrate consistently the positive attitudes, values and behaviour which are
expected of pupils

2.

Promote good progress and outcomes by pupils

e be accountable for pupils’ attainment, progress and outcomes

e plan teaching to build on pupils’ capabilities and prior knowledge

e guide pupils to reflect on the progress they have made and their emerging needs

e demonstrate knowledge and understanding of how pupils learn and how this
impacts on teaching

e encourage pupils to take a responsible and conscientious attitude to their own
work and study

3.

Demonstrate good subject and curriculum knowledge

e have a secure knowledge of the relevant subject(s) and curriculum areas, foster
and maintain pupils’ interest in the subject, and address misunderstandings

e demonstrate a critical understanding of developments in the subject and
curriculum areas, and promote the value of scholarship

e demonstrate an understanding of and take responsibility for promoting high
standards of literacy, articulacy and the correct use of standard English, whatever
the teacher’s specialist subject

o if teaching early reading, demonstrate a clear understanding of systematic
synthetic phonics

4.

Plan and teach well structured lessons

e impart knowledge and develop understanding through effective use of lesson time

e promote a love of learning and children’s intellectual curiosity

e set homework and plan other out-of-class activities to consolidate and extend the
knowledge and understanding pupils have acquired

o reflect systematically on the effectiveness of lessons and approaches to teaching

e contribute to the design and provision of an engaging curriculum within the
relevant subject area(s)




Teachers’ Standards

Summary of self assessment

5. Adapt teaching to respond to the strengths and needs of all pupils

e know when and how to differentiate appropriately, using approaches which enable
pupils to be taught effectively

e have a secure understanding of how a range of factors can inhibit pupils’ ability to
learn, and how best to overcome these

e demonstrate an awareness of the physical, social and intellectual development of
children, and know how to adapt teaching to support pupils’ education at
different stages of development

e have a clear understanding of the needs of all pupils, including those with special
educational needs; those of high ability; those with English as an additional
language; those with disabilities; & be able to use and evaluate distinctive teaching
approaches to engage and support them

6. Make accurate and productive use of assessment

e know and understand how to assess the relevant subject and curriculum areas,
including statutory assessment requirements

e make use of formative and summative assessment to secure pupils’ progress

e use relevant data to monitor progress, set targets and plan subsequent lessons

o give pupils regular feedback, both orally and through accurate marking, and
encourage pupils to respond to the feedback

7. Manage behaviour effectively to ensure a good and safe learning environment

e have clear rules and routines for behaviour in classrooms, and take responsibility
for promoting good and courteous behaviour both in classrooms and around the
school, in accordance with the school’s behaviour policy

e have high expectations of behaviour, and establish a framework for discipline with
a range of strategies, using praise, sanctions and rewards consistently and fairly

e manage classes effectively, using approaches which are appropriate to pupils’
needs in order to involve and motivate them

e maintain good relationships with pupils, exercise appropriate authority, and act
decisively when necessary

8. Fulfil wider professional responsibilities

e make a positive contribution to the wider life and ethos of the school

e develop effective professional relationships with colleagues, knowing how and
when to draw on advice and specialist support

e deploy support staff effectively

o take responsibility for improving teaching through appropriate professional
development, responding to advice and feedback from colleagues

e communicate effectively with parents with regard to pupils’ achievements and
well-being




(b) Teachers’ Appraisal classroom observation checklist

Date: Class:

Reviewer: Reviewee:

Satisfactory Further
(ie Standard met) | development

The extent of pupils’ learning and progress

e The extent to which pupils acquire knowledge, develop
understanding and learn & practise skills

e The level of pupils’ enthusiasm and interest in their work

e How effectively pupils work; including their diligence and
the pace at which they work

e The progress made by pupils in the lesson

Pupils’ behaviour

e The extent to which pupils’ behaviour contributes to
learning and helps to ensure time isn’t wasted

e The responsibility demonstrated by pupils when asked to
work on their own or in small groups

e Pupils’ individual and collective response to the expectations
set by staff

e The self-discipline exercised by pupils and the resulting
learning atmosphere in the lesson

The quality of teaching

¢ The extent to which effective teaching secures pupils’
learning & progress

e The level of pupil motivation and engagement in the lesson

e The contribution that teacher’s subject knowledge makes to
pupils’ progress

e The use that is made of learning resources to enhance
learning

The use of assessment to support learning

e The extent to which regular assessment informs planning to
meet the needs of the pupils

e The quality of marking and dialogue between the teacher
and the pupils

e Evidence that pupils know how well they have done and
what they need to do to improve

e The teacher’s monitoring of pupils’ work during the lesson
and how the lesson is re-shaped as a result

Observer comments

Teacher comments




Appendix 2 - Watch a Colleague scheme to encourage peer visits/observations

OMGS Learning Commmunity

Kaer r CRETRAIT L T W a0 o

Watch & Colleague

Faticmale:

& Pesr visits are a great tool for self-reflaction. When ocbssrsing & praciificner during ewvenyday
praciice it can help identify the ocbservers own strengths and weasknesses throooh self-
reflection.

= |t can help the cbheerver learm new shills.

It creates an environment of mutesl respect snd of continuing dewelopmeant beteesn staff

= |t invohees a process that = ) personal fo the member of staff i) flexdble — it is based round
=taff timetables and work: load §i) not imposed from “abowve’ — this is a voluntary scheme from
both the perspective of the chserver and ghsenes.

The Frocess:

13 Staff will b= given 1 "pass’ per terrn which will alilces them cower for their own lesson in reberm
for goimng o watch ancther coll=ague. This can be done at the time of choosing of the teacher
based on their own timetable and the tmetable of the member of steff they want o watch 1t
is the decision of the member of staff a= whether to use the ‘pass’ or not.

2y Caolleagues should contact the teacher to be watched with plenty of notice (at lesst 1 week)
and confirm that the visit is ok to go shead. There may well b2 an sgreed foous point to create
= clear purpose.

31 The teacher who is camying out the peer wisit should conmtact AGH and Maursen Sieventon
tz confirm that cower is awvailable forthe chosen day and pericd. Once this has been confirmed
the lesson visit can go shead as plannead.

43 Dwurimg the wvisit, the cbeserver showld fill im the relevant Waich a Colleasgus’ form. This is a
wery simple and guick procsess just reguirimg the observer to record 203 positive areas of
praciice and how this will impact on their cwn teaching.

5 Onoc= the wvisit has taken place thers should be & brief discussion betwesen the relewant
colleaguss basaed round the area of focus. A copy of the completed "Watch a Colleagus’ form
shiould be placed in AGK s pigeon hole.

ldezs for use:
The visit should be sesn a= a great cpportunity for professional development that can b2 used in a
number of ways:
& A visit based round an area of pedagogy — e g. quastioning. stretch and challenge etc. The
“edlows Pages should be utilised fo facilifate this.
= A visit based round a dept. focus — e.g. & foous on assessment and markimg at BS54,
& A visit based round & formed triad’pair — staff can camy out mutual obserdations armowund &
jint area of neadfocus.
# Observations of a particular dass andfor pupil — this can help in terms of behawviour
mEnasgemant and routimes that are established.
& == visits to dewvselop an area of practice identified in 2 performance management target or
of personal interest.
OMGS Learmning Community
airdy 7 Aaavring of Phe heaorT of Ssveryhiaing

4 TTRLAr rH I W a0 oy

Watch a Colleagus’ Brpfooma.

Dihsersar Ohsemves: Crate and les=on-

Faocus {if any):

Please note down Z or 3 areas of good practice identified during the visit and how you will use it in your
praciice.

1]

2]

3]

Signature of phsenwses




Appendix 3 - SLT Focus Week observation proformas

e i ol Srall

Dale of obmenation

o Sunject T
Foous:
Wit weend el Ewam Datbar i
Juppecizd follons UD;
Tsapher pommenie:




Appendi)é_ézl - example of anonymised Teacher Talk minutes:

Teacher Talk Meeting 4 Minutes — 12-11-18

~ Use and impact of retrieval practice:

XXX:

Explained how he has used simple tweaks to his practice — e.g. when
students feedback from activities they are not allowed to look at their work. This forces them to
retrieve info and allows self-regulation. Can be used to differentiate learning as lower ability
students could be allowed to look at work.

XXX:
Has been using RP with all year groups. Differentiated question quizzes with ‘red’ questions that
are the hardest. Has found that the most able enjoy tackling these questions.

XXX:

Using RP with Y11 on different levels. 1) Looking at poor paragraphs and stylistic writing mistakes
and getting pupils to correct at KS4. 2) Surface knowledge quizzes 3) Definitions of key
terminology with KS3 groups.

XXX:

Students are not allowed to look at work when they feed back to questions. Hass also been
making ‘deliberate mistakes’ in his instruction and exposition to see whether pupils pick up on
this. MAS pleased that he has seen a number of his exam pupils using RP as a means of revision.

XXX:

Using RP in starter activities including using lots of the ideas discussed in the first session. Has
also been differentiating starter quizzes at GCSE and found that pupils enjoy tackling the harder
questions.

XXX:

Investigating how RP can be used to test higher order thinking skills which are harder in Bloom’s
taxonomy. Can RP be used to scaffold thinking in a metacognitive way before that scaffolding is
taken away? One criticism of RP is that it is better suited to surface knowledge and lower order
thinking.

XXX:
Using bullet point notes with students to sum up chapters and then giving quizzes to test how well
they remember them.

XXX:
Using simple images of a process that was taught in the previous lesson. Asking students to
retrieve as much as they can from those images.

XXX:
Using key words to activate prior knowledge of pupils. Quizzes used to test previous memory and
recall.

XXX:
Not formalised in lesson yet but using RP to ask questions about previous learning on Antarctic
and Glaciation






