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The Principles
The School aims to instil a love of learning that will last a lifetime.
We recognise both the extensive learning that takes place in the classroom and the opportunities for learning that are offered by extra-curricular activities.

A good learning environment is created when students:
= participate actively in the lesson
= enjoy the lesson and are motivated by its content
= interact well with both the teacher and the other students
= develop confidence in their abilities

This policy details ways in which the School aims to create such a learning environment.
Effective Learning:

where learning is effective, students ...
= take an active interest in their studies and show a positive attitude to their studies through a high level of concentration
= participate in lessons and contribute positively to the class
= work independently or collaboratively as appropriate and encourage others through thoughtful behaviour
= take responsibility for their own learning and, increasingly as they move up the school, undertake independent research
= meet deadlines
= care about the presentation of their work
= communicate their ideas to others, offering comment and explanation
= acquire knowledge, develop understanding, practice skills and apply them in unfamiliar contexts, making connections with other work and subjects
= demonstrate, in assessments and tests, that they are performing at least as well as can be expected, including through self assessment
= feel that they are being valued by their teachers and that their personal achievements and progress are being recognised
= Are self reflective in recognising their own STAR targets and how to make progress towards them



Effective teaching:

where teaching is effective, teachers ...

Show enthusiasm and passion for the subject they are teaching

Make their lessons purposeful through carefully planned, well structured and properly paced lessons in order to inspire learning

Allow for spontaneity and useful digression from their planned lesson

Have expectations that are high for all and appropriate for individuals in order that progress can be made by classes and students

Make the aims and objectives clear

Ensure that all pupils are familiar with the demands of the course (the big picture) and are involved in each lesson

Show innovation, imagination and creativity in preparing teaching materials

Use a variety of teaching styles to take account of individual learners’ needs

Recognise the importance of developing reading, writing, communication and mathematics (RWCM) skills in task setting

Make appropriate use of ICT to enhance learning

Create a safe and positive learning environment which allows both silent individual work and group discussion

Uphold fairness and show consistency in the use of discipline

Set and mark homework regularly, annotating work with written comments, including targets for improvement and recognising the principles of AfL
Follow up the non-completion of work

Keep up to date and accurate records in mark books and submit attainment grades for reports in line with published deadlines

Record STAR targets grades at the beginning of each year and make use of these in achievement tracking with students and for informing communication with
parents with the aim of developing strategies for sustained improvement

Develop positive and productive working relationships with students, recognising and praising their achievements where appropriate

The School will seek to ensure that these principles are embedded in the practice of the school by:

Publicising aspects of the policy to pupils through assemblies and on notice boards

Using the policy as the basis for an Induction session with all new staff

Highlighting key features (as appropriate) in the annual School Development Plan

Incorporating key features (as appropriate) in the lesson observation pro-forma used in the Appraisal Cycle (see Appendix 1).
Observation of staff through the SLT Focus Weeks (see below).

Teacher Talk meetings every two weeks (see below).

Promoting peer review and visits through the Watch a Colleague scheme every term (see Appendix 2).

Using as an agenda item for discussion in Curriculum Group meetings

SLT Focus Weeks

SLT select a focus to frame a whole school enquiry into lesson observations. Potential foci include; behaviour for learning in KS3, Pupil Premium progress in KS4
etc.



e SLT decide which staff to observe and the time required to investigate the focus— this will determine the length of the focus.

e Staff are given one week’s notice of the observations. Lesson observations last the whole lesson (which allows for a more in depth discussion of T+L). Whilst the
focusisimportant, it cannot be the only element of a lesson that is observed. Underpinning this are the well-established criteria of; Learning and progress, Teaching,
Behaviour, Assessment to support learning.

e Feedback takes two forms: a ‘hot debrief’ on the same day to ease staff anxiety, then more detailed feedback within 48 hours which includes written feedback
(see Appendix 3).

e SLT meet at the end of the focus period to review findings.

Teacher Talk Group = ITT, NQT, RQT and open to all other staff:

e This is a working party of teachers formed of colleagues who are newer to the profession (ITT, NQT and RQTs) as well as being open to more experienced staff. It
meets every fortnight at lunchtime.

e The focus and purpose of this group is to help colleagues develop their classroom craft by discussing areas of pedagogical interest and educational research.
Topics so far have covered retrieval practice, metacognition, responsive teaching and behaviour for learning.

e An emphasis is on giving staff practical strategies to take away and use in the classroom. See appendix 4 for an example of presentations used in this.

Instructional Coaching Group:

e This group was first formed in Sept 2019 to encourage the growth of a coaching culture amongst the teaching staff. In 2019-20 it consists of 3 coaches and 7
coachees.

e The coach and coachee meet on a regular basis and this can take the form of lesson observations, feedback sessions, as well as the sharing of resources and ideas.
The focus is very much on providing strategies to help colleagues continue to improve their practice with a teaching and learning expert.

e The first term’s focus is on Behaviour Management, followed by Instructional Strategies, with the final term looking at Assessment in the Classroom.

The policy will be reviewed annually by:
The SLT
The LGB



Appendix 1: Aspects of the appraisal paperwork used to highlight teaching expectations

(@) Teachers’ Standards Self Assessment Appraisal Pro Forma

Teachers’ Standards

Summary of self assessment
Please indicate from where evidence might be drawn. There is no need to write out
anything at length. In most cases a few words will suffice (Mark Book / Planner/
Review of Results / Student questionnaire feedback etc)

1.

Set high expectations which inspire, motivate and challenge pupils

¢ establish a safe and stimulating environment for pupils, rooted in mutual respect

e set goals that stretch and challenge pupils of all background, abilities and
dispositions

e demonstrate consistently the positive attitudes, values and behaviour which are
expected of pupils

2.

Promote good progress and outcomes by pupils

e be accountable for pupils’ attainment, progress and outcomes

e plan teaching to build on pupils’ capabilities and prior knowledge

¢ guide pupils to reflect on the progress they have made and their emerging needs

e demonstrate knowledge and understanding of how pupils learn and how this
impacts on teaching

e encourage pupils to take a responsible and conscientious attitude to their own
work and study

3.

Demonstrate good subject and curriculum knowledge

e have a secure knowledge of the relevant subject(s) and curriculum areas, foster
and maintain pupils’ interest in the subject, and address misunderstandings

e demonstrate a critical understanding of developments in the subject and
curriculum areas, and promote the value of scholarship

e demonstrate an understanding of and take responsibility for promoting high
standards of literacy, articulacy and the correct use of standard English, whatever
the teacher’s specialist subject

o if teaching early reading, demonstrate a clear understanding of systematic
synthetic phonics

4.

Plan and teach well structured lessons

e impart knowledge and develop understanding through effective use of lesson time

e promote a love of learning and children’s intellectual curiosity

e set homework and plan other out-of-class activities to consolidate and extend the
knowledge and understanding pupils have acquired

o reflect systematically on the effectiveness of lessons and approaches to teaching

e contribute to the design and provision of an engaging curriculum within the
relevant subject area(s)




Teachers’ Standards

Summary of self assessment

5. Adapt teaching to respond to the strengths and needs of all pupils

e know when and how to differentiate appropriately, using approaches which enable
pupils to be taught effectively

e have a secure understanding of how a range of factors can inhibit pupils’ ability to
learn, and how best to overcome these

¢ demonstrate an awareness of the physical, social and intellectual development of
children, and know how to adapt teaching to support pupils’ education at
different stages of development

¢ have a clear understanding of the needs of all pupils, including those with special
educational needs; those of high ability; those with English as an additional
language; those with disabilities; & be able to use and evaluate distinctive teaching
approaches to engage and support them

6. Make accurate and productive use of assessment

e know and understand how to assess the relevant subject and curriculum areas,
including statutory assessment requirements

e make use of formative and summative assessment to secure pupils’ progress

¢ use relevant data to monitor progress, set targets and plan subsequent lessons

¢ give pupils regular feedback, both orally and through accurate marking, and
encourage pupils to respond to the feedback

7. Manage behaviour effectively to ensure a good and safe learning environment

¢ have clear rules and routines for behaviour in classrooms, and take responsibility
for promoting good and courteous behaviour both in classrooms and around the
school, in accordance with the school’s behaviour policy

¢ have high expectations of behaviour, and establish a framework for discipline with
a range of strategies, using praise, sanctions and rewards consistently and fairly

e manage classes effectively, using approaches which are appropriate to pupils’
needs in order to involve and motivate them

e maintain good relationships with pupils, exercise appropriate authority, and act
decisively when necessary

8. Fulfil wider professional responsibilities

e make a positive contribution to the wider life and ethos of the school

o develop effective professional relationships with colleagues, knowing how and
when to draw on advice and specialist support

e deploy support staff effectively

o take responsibility for improving teaching through appropriate professional
development, responding to advice and feedback from colleagues

¢ communicate effectively with parents with regard to pupils’ achievements and
well-being




(b) Teachers’ Appraisal classroom observation checklist

Date:

Class:

Reviewer: Reviewee:

Satisfactory
(ie Standard met)

Further
development

The extent of pupils’ learning and progress

The extent to which pupils acquire knowledge, develop
understanding and learn & practise skills
The level of pupils’ enthusiasm and interest in their work

How effectively pupils work; including their diligence and
the pace at which they work
The progress made by pupils in the lesson

Pupils’ behaviour

The extent to which pupils’ behaviour contributes to
learning and helps to ensure time isn’t wasted

The responsibility demonstrated by pupils when asked to
work on their own or in small groups

Pupils’ individual and collective response to the expectations
set by staff

The self-discipline exercised by pupils and the resulting
learning atmosphere in the lesson

The quality of teaching

The extent to which effective teaching secures pupils’
learning & progress
The level of pupil motivation and engagement in the lesson

The contribution that teacher’s subject knowledge makes to
pupils’ progress

The use that is made of learning resources to enhance
learning

The use of assessment to support learning

The extent to which regular assessment informs planning to
meet the needs of the pupils

The quality of marking and dialogue between the teacher
and the pupils

Evidence that pupils know how well they have done and
what they need to do to improve

The teacher’s monitoring of pupils’ work during the lesson
and how the lesson is re-shaped as a result

Observer comments

Teacher comments




Appendix 2 - Watch a Colleague scheme to encourage peer visits/observations

OMGS Learnming Commmunity

Fespdng fecrefalng T T e 0 e

Watch & Colleague

Faticmale:

& Pesr visits are a great tool for self-reflection. When cbeserving & practificoner during everyday
praciice it can help identify the cbservers own sirengths and weskmesses through self-
refleciion.

= |f c;an help the chserver learm new skills.

It creates an environmeant of mubesl respect sand of continuing developmeant beteesen stafi

= |t invoblees a process that is ) personal fo the member of staff i) flexible — it is based round
=taff timetables and work load §i) not imposed from “abowe’ — this is a voluntary scheme from
both the perspective of the chserver and ghsenes.

The Frocess:

1) Staff will b= given 1 “pass’ per term which will allow them cower for their own lesson in rehem
for going o watch ancther coll=aguse. This can be done at the time of choosing of the teacher
based on their own timetable and the tmetable of the member of steff they want o watch. 1
i the decision of the member of staff a= whether to use the ‘pass’ or not.

2y Caolleagues should contact the teacher to be watched with plenty of notice (at le==st 1 week)
and confirm that the visit is ok to go shead. There may well b2 an sgreed foous point to create
a8 clEar purpnse.

31 The teacher who is camying out the peer wisit should contact AGH, and BMaursen Sieventon
g confirm that cower is sveilable for the chosen day and period. Cnce this has been confimed
the lesson visit can go ahead as plannad.

43 Durimg the wvisit, the cbssrver showld fill im the relevant Waich a Colleaguws’ form. This is a
werny simple and guick procsss just reguirimg the observer to record 203 positive areas of
practice and how this will impact on their cwn t=aching.

53 Once= the wisit has taken place therse should be =& brief discussion betwesn the relswvant
colleagwss based round the area of focus, A copy of the completed "Watch a Colleague’ form
should be placed n ASK's pigeon hole.

Idess for use:
The wvisit should be sesn as a grest cpportunity for professional development that can b= used in a
number of ways:
= A visit bkased round an area of pedagogy — e.g. gquestioning. siretch and challenge etc. The
ellows Pages should be utilised fo facilitate this.
= A visit based round a dept. focus — 2.9 & foous on assessment and markimg at K54,
& A visit based round & formed triadipair — staff can carmy out mutual cbesryations arownd &
joint area of needfocus.
& Obsereations of a particular cass and'or pupil — thi= can help in termms of behawviour
mEnasgemant and routimes that are established.
& Ul== wisits to develop an ares of praciice identfisd in 2 performance management target or
of personal interest.
OMGS Learming Community
gt 7 Aavaing of Phe AeaorT of sveryiiainng

s, TCTRLAr gl I W 0 oy

Watch a Colleagus’ Brpfooma.

Dhsarssr: Ohssmes: Crate and lesson:

Focus {if any}:

Please note down Z or 3 areas of good practice identified during the visit and how you will use it in your
praciice.

1]

2]

3]

Signature of phsernwse:




Appendix 3 - SLT Focus Week observation proformas

et i T ol Srall

Dale of obmeration

ars: Sunject T
Fioous:
Wit v nd vl Evam Datbar B
Jupoecizd ol UD;
Tsapher pommenie:




Appendix 4 - example of a Teacher Talk Presentation

Teacher Talk 6
2019-20
“Keeping Teaching and Learning at
the heart of everything we do.”

So what is ‘Responsive Teaching’

* “blends - planning and teaching, based on an
understanding of how students learn from
cognitive science, with formative assessment to
identify what students have learned and adapt
accordingly”.

My own journey....

* The subjective nature of History

L5: Shows 3 very good understanding of all three sources in relation to
both content and provenance and combines this with a strong
awareness of the historical context to present 2 balanced argument on
their vzlue for the particular purpose given in the question. The
answer will convey 2 substantiated judgement. The response

demonstrates 3 very good understanding of context.25-30

Exemplar answers peer
assessment

Look at a top, middle and bottom.

Show them your thinking—in
detaill

10

ResPoNsive
TEAMHING

(SGNITIVE SENCE ANY
FORMATIVE ASSESSMENT
IN PACTICE
A7 ROTe-won
s
2
Show students what Chetk what students
great looks like— have learmedin s
excrmalify! lesson
elements of
‘Responsive
Teaching’
The power of | Effectve curriculum |
feedback - both | planning - sequences |
written AND verbal | oflessons |
5
Check fists...
Criteria Present?
Sound structure

Correct evaluation criteria being applied

Effective and fluent deployment of source details

Integrated use of contextual knowledge

Balanced response

supported judgement on value of sources

Articulate, sophisticated written style with minimalsPac
errors

e eouiimbiobueGn B B viue 1 il et by the fls dh £ offurs an inught
it rigative innpuett OF Thatcher's Stmanse pORaby flafy qule o balecad
ks Mmetlion of U “Ciougher rigimi" o8 wel 3 0w ! that e . grenied
wvahnisen in IV ety A stidy of e fes meukd canaivk dyve: despsle o 1t of
maneland pobcnd inshadty @ eduttion of inecow Las rases 10 30K s & fethuctun of £900 milln 1
subi wurding, unirtiomment cttousd o 156 Urtaphou the docads, tambingd 4 siubluiely hyd
nflaticn iy, The ek ik o e ¢ d ot pair " mectiond, sich o incresd inver
aty powerty ard it Wt 11 nots in Seatwil “
Brocien o Losdoe WEBY U sl tuben, it eckrowdothpes that marny of dae scpatives winid al ey o
woticn. Cortdnby Thatch nbuiied szt contie challeges on Becmey Kimt Vinae o
1079, vt ki of which was nenpatit inflation (19% o 1950, aret & weekfgote Uit wid buch Baaod
aneé rprodudion ghvay 1o 1 Wl Suibaiches of e ok’ nturpries s i Anins
Leybinz. The aceuraty u 015 et dhowd vgptist 4 W Do) o vadicily. Purbugss (e st
vremgth af 8% corten:, Tewion, o Uhit s perzoml of weents weks 10 et the wpaet of Thatchin s
subones o g hafoncal contio, enpecidly i refenage 10 (he *poenaun.” of sooety wheh we
abevacy undermk T e e by i the wak of

ndsevale Gaiite, e ooe nd it B Talrly faciual anth el covoutations wech as “ dhalic o .
an “_neguabty.s’ O Unae owet Unis iney pes e 1006 foubng that wiue & sibened, bir ihe
wurts's dily 10 accouor forsbime of Thatcher's went creses ot o M ind %0 Y pont maress,
coraicly bocils the wabse snficatly, The greatisl crilicam we can leal o the w iy wlix o ils
e gty e (it oo the sotebgsects of he geaboes mifcli weukd hive teem autidy ok o
the cled webuntentn o the ik, Lho Miden i e South Wabes. The prcrven ance, doks sevve 18 creane i1

vaba inimeoundsly: kit o o Sl Reareny [OSteaint (o Be et 1 benbai har policin. Mo
ab

Bt Ul e W Borioad £ procesves AL witnl it teirciog Busiced 1079 & e o
th. Tha o furgher sirwad by the (e e wrati i 1960, whun Mo would heet boen ey
Ubsur chugpontinem o diction deldl AL sudh aa ardtiond Do, Te balec: o
sabih

"

Aims of the session

* To look &t the potential benefits of exemplifying
‘great work’ and ‘expert thinking”.

* To look at some practical strategies for how this can
be achieved in the classroom.

Exemplify! Exemplify! Exemplify!

* One of the biggest — providing specific of
success is critical. Studentsnead to know what success looks like
before they can achieveit.

* Teachers oftan dop't have it clear in their heads what success
looks like. Notions of quality are often vague and tacit. (Sadler
1989).

* Exemplars and examples are the only way to pass great
thinkingfwork on'to pupils (Christodolou 2017).

* Studying worked examples with pupils has a powerful effect but
pupils have to engage with them for them to work. Merely being
exposed to great work is not enough; why is it great?! Should be
studied alongside pupils.

* Live modelling 2 model response is effective in giving feedback
to the whole class.

* Sharing " what “success looks like will also improve pupil
metacognition and increase their motivation

Live modelling

* |ts hard!
* Explain the thought process down to the minutest detail!

My next task...

+ Exemplifying other pupils great work/thinking
rather than my.own.

* Visualiser?

12






